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ABSTRACT 

A survey instrument was developed to examine 
preservice teachers* understanding of classroom issues related to 
exceptional needs and cultural diversity. The instrument was 
administered to 832 preservice teachers at universities in Alabama, 
Michigan, Montana, New York, and Washington at 3 levels (beginning, 
middle, and end of program). Data are displayed in 18 tables showing 
responses by state and number of methods courses for exceptional 
needs, by state and methods courses for cultural diversity, and for 
all states by methods courses. Preservice teachers generally agreed 
that students with learning disabilities took more time to master 
skills, disagreed that it was easier to work with gifted students, 
agreed that special needs students should be evaluated differently 
than regular students, preferred to teach in a school setting similar 
to that in wh^ch they grew up, knew about ways to encourage parents 
from multicultural backgrounds to participate in the educational 
process, and felt comfortable with infusing multicultural material 
into their teaching. The paper concludes that preservice teachers 
indicate that they basically understand the issues. There was not 
much change in responses when looking at the beginning or end of 
programs; differences generally occurred in the middle portions of 
programs. The survey instrument is appended. (Contains 11 
references . ) (JDD) 
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Tho diversity of the United States population is considered to be one of 
its strengths (see, for example, Davidson & Davidson, 1994; Sleeter & 
Grant, 1994). The variety of cultures, races, interests, and opinions 
results in a mosaic rich in possibilities, especially for schools and 
teachers (Estrada, 1993). Teachers, however, often have not been prepared 
appropriately to address, or understand, or work with this diversity 
(Sleeter & Grant, 1994; Gopau l-McN ico I , 1992; Harry, 1992), 

As the nation becomes more culturally diverse, and more students who are 
considered '^excep t iona l'» arc being educated in regular (rather than specia 
classrooms, teachers are faced daily with the realities of educating to 
diverse groups of young people (Myers & Myers, 1995; Sleeter & Grant, 
1994; Saravia-Shorc & Arvizu, 1992). Further, they have the additional 
responsibility of communicating clearly with parents who have backgrounds 
much different from that experienced by many teachers (Calabrese, 1990). 
Otten, in addition to background differences, there may be language 
barriers to overcome also (Brownlee, 1989; Clayburgh, 1989; Cooper & 
Gonzales , 1993 ) . 

This is a con iderable challenge, which is being recognized and addressed 
bv teacher preparation institutions; but not without reticence or, in 
some instances, skepticism. Teacher t^ducator*: and pre-service t•^'lcher 
education students alike are often resistant to exposure to infortTiation cr 
experiences beyond that found in lextbonks. Providing appropriate 
HeUlbasiM.) experiences becomes |) rob 1 nna t i c . The result is that teacher 
preparation i nst I t ut t oiii^ often slrur^'lr with levels of student i two 1 veme fit 
related to experietjces with eihnh.illv .liverj.e .uul exceptional populalions 
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especially since accrediting agencies expect that sufficient knowledge and 
experiences are provided. The information presented here attempts to 
supply some answers about pre-service teachers* understanding of classroom 
issues related to exceptional needs and cultural diversity. The major 
purpose is to determine changes, if any, as the pre-t^ervice teachers 
progress through the sequence of their programs. 

A thirty-one item survey instrument (see attached) was developed and 
distributed in Fall, 199^, to pre-service teacher education students at 
the universities represented by the authors. Twenty-nine of the items on 
the survey were in likert-scale form, and two items were open-ended. The 
survey contained sixteen items about exceptional needs (items 1-15 and 30) 
and fitteen items about cultural diversity (items 16-29 and 31). 01 the 
five universities, four (the institutions from Alabama, Michigan, Montana, 
and Washington) were NCATE accredited; the instituiiion from New York had 
regional accreditation. Pre-service teacher education students were 
surveyed at three levels, i.e., at the beginning of the program, in the 
middle of the program (before student teaching), and at the end of the 
program (during student teaching). The pre-service teachers were isked 
to either strongly agree (SA), agree (A), disagree (D), or strongly 
disagree (SD) with the items on the survey. A total of 832 pre-servicc» 
t CMC hers submi 1 1 ed surveys . 



The demographic profile ol these pr(»-service teachers was as follows: 
Alabama (N-152) 



Race/Kthnicity 

Whi Le/ Non-Hispanic 
Hispanic -American: 
A t r i ean-Ame r i can : 
Nat i ve-Ame r 1 can : 
As lan-Ainer ican 
No Indications 



131 



11 



0 
b 
3 



Tc.ich ing I. eve 1 



K-8: 35 
7-12: 63 
K-12: 36 



Methods Courses 



Student Teaching: 6b 



0-1: 
2-3: 10 
6-.: 63 
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Michigan (N=l63) 

Race/Ethnicity 
White /Non-Hispanic : 
H i spanic-Amcrican: 
African - Amc r i c a n : 
Nat i vc'-Amcrican: 
As i an-Amer ican : 
No Indication: 

MonL/ma (N^\27) 
KcK I'/ELhn ic ity 
Wh i t i» / Non~H i span ic : 
II i spa n i c-Ame r i can : 
A! r i caii-Amt' r ican : 
Nal i vt'-Amor ican: 
As i an-Amc r i can : 
No Indication: 

Ni»w York (N.-107) 
Racp/Ethn ic ity 
Wh ito/Non~Hispanic : 
H i span ic-Amer ican: 
Af r ican-Ani(.»rican : 
Nat i Vf-Amt! r ican : 
As ian-Ame r ican : 
No indication: 

WashinRton (N^283) 
Raco/Et hnic ity 
Wh itc/Non-H ispan i c : 
H i span ic~Ami» r ican : 
Af rican/Amcr ican: 
Nat i vo-Amt'rican: 
As ian-Amt» r i c.in : 
No I nd ica t- i on : 



2 
1 

38 



119 
0 
0 
8 
0 
0 



74 
2 
1 
0 
0 

30 



224 
10 
I 
3 
7 
38 



Teach i ng Leve 1 
K-8: 0 
7-12: 105 
K-12: 22 



Teaching Level 
K-8: 84 
7-12: 4 
K-12: 19 



Teach i ng Leve 1 
K-8: 146 
7-12: 88 
K-12: 49 





Teaching 


Leve I 


Methods Courses 




113 


K-8: 


77 


0-1 : 


44 


4 


7-12: 


77 


2-3: 


10 


5 


K-12: 


9 


4+: 


43 



Student Teaching: 66 



Methods Courses 



0-1 
2-3 

4+; 

Student Teaching: 0 



127 

0 
0 



Methods Course s 

0-lT 30 
2-3: 22 
4+: 23 

Student Teaching: 32 



Methods Cours es 

0-1: 78 
2-3: 77' 
4+: 42 

Student Teaching: 86 



The totals for .ill five institutions were as follows: 
Race /Ethnicity 



WhiLe/Non-H ispanic : 661 

Hi span! c -American: 16 

African-American: 13 

Nat i ve-Amer ican : 16 

Asian-American: 9 

No indication: 117 

Results 



Teach ing Leve 1 
K-8: 362 
7-12: 337 
K-12: 133 



Methods Courses 

0-1: 291 
2-3: 128 
4-*: 135 

Student Teaching: 278 



The data have been displayed in pighli'en t.abl(»s ( sov attach(^d). Tables 
l-") show the responses by state and methods course for the exceptional 
needs dimension (items 1-15) on the survev. Tables 6-10 show the responses 



hv state ,ind methods course for 



the cultural diversity dimension 



(items 16-29) on the survey. Tables 11-18 show the responses for all 
states by methods course. Numbers on the tables indicate the respondents 
that choso a particular option (SA, A, D, SD) for each item. Data for 
the Montana pre-sorvice teachers are reported for none or one methods course 
as those are the only data available. No data are reported for the open- 
ended items because those data have not been analyzed. 
Discussion 

Typically, any survey shows a distribution of responses across response 
options. Responses to this survey are consistent with that statement, 
i.o.. there is a distribution of responses across response options. Also, 
typically, responses have a tendency to cluster, and patterns emerge. 
This is no exception. Based on the clustering, patterns can be detected. 
The- following explains those patterns separately for each dimension on the 
su rvey . 

1. Exceptional Needs 

The pre-service teachers in all institutions generally strongly agreed 

or agreed that learning disabled students (item 1) took more time to master 

skills. Responses to item two about working with gifted students were 

mixed. Most pre-service teachers disagreed that it was easier to work 

with gifted students. A large number, however, agreed with that statement. 

Pre-service teachers from all institutions strongly agreed or agreed that 

emotionally impaired students (item 3) required more attention. A large 

number from Washington, however, disagreed with that statement. 

Responses to item four were mixed. The trend was to move from disagreeing 

or strongly disagreeing that emotionally impaired students sliould be 

included in the. regular classroom for the entire day to agreeing or 

scrongly agreeing by student teaching. There was still a large group. 

however, that disagreed or strongly disagreed. Although tliere was 

some agreement that, gifted students (item 5) should be allowed to decide 



what they would learn in school, most pre-service teachers disagreed or 
strongly disagreed with that statement. The responses to item six about 
understanding PL94-142 generally began as appearing uncertain or disagreeing 
to strongly agreeing or agreeing by the end of: the programs. Responses 
to explaining the components of an lEP (item 7) generally moved from being 
balanced or disagreeing at the beginning of a program to agreeing or 
strongly agreeing at the end. Interestingly, the New York group moved 
from strongly agreeing or agreeing at the beginning to a balanced response 
in student teaching. 

Pre-service teachers at all program levels at teach institution mainly 
agreed or strongly agreed that special needs students (item 8) should be 
evaluated di f Ic^rent ly than regular students. Prc-service teachtjrs generally 
agreed that they knew (item 9) what an lEP was. To item ten related to 
dt'V(^loping an appropriate classroom management plan for special needs 
(El, LD) students changed from disagreeing to strongly disagreeing at the 
beginning of the programs to agreeing or strongly agrcu'ing at the end. 
Many pre-service teachers, however, indicated some uncertainty throughout 
their programs and at the end as well, 

Responses to item eleven about dc^aling with outsider influences affecting 
the implementation of PL94-142 were mixed. Most pre-service teachers 
showed movement toward strongly agreeing to agreeing, but there was still 
<\ large group that seemed uncertain. The Washington pre-service teachers 
were the only group that showed a change to strongly agree or agree. 

Responses to item twelve d(.'alinj» with the idea of having special needs 
students in the classroom centernd around disagreeing to strongly disagreeing, 
vSonie Al.ibama student teachers* howevt^r, i nd i cati'd tmcertainty about the 
prospect. Responses to item thirteen related to teacher preparation 
programs providing sufficient experiences with special needs vounu people 
ERJC wort^ mixed across institutions. Alabama, Michigan^ and Wasliitigton 
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prcservice teachers indicated a balanced distribution until student tc'aching, 
the New York student teachers indicatt^d an uncertainty, and the Washington 
student teachers showed a large disagreement. Pre-service teachers in 
all institutions indicated agreement or strong agreement to adapting 
materials (item 14.) and creating instructional plans (item 15) to meet 
the needs of special needs students. The New York presorvice teachers, 
however, indicated some uncertainty in the middle portion of their programs. 

2. Cultural Diversity 

Responses to the cultural diversity dimension of the survey indicated that 
the institutions were being successful in helping preservice teachers 
understand diversity issues. Pre-service teachers were generally consistent 
in , the way they responded. 

Responses to item sixteen about understanding how a family's culture may 
influence attitudes about school, item seventeen about encouraging parents 
from multicultural backgrounds to participate in the educational process, 
and item eighteen about feeling comfortable teaching in a setting that 
was culturally different than their own showed strong agreement or agreement 
by all the pre-service te.ichei's. Responses to item nineteen about institutions 
providing sulticient experiences working with culturally and ethnically 
divers populations showed a balanct»d response across options for all 
institutions until student teaching when there was strong agreement or 
agreement. The New York pre-service teachers, however, showed a balanced 
response at all levels of the program. The pre-service teachers at all 
institutions tigreed or strongly agreed that they could detect gender and 
race biases (item 20) in educational mati'rlals. 

Responses varied to whether th" /^tm-rican society (item 21) could be best 
descrlbt»d as a melting pot. The Alabama p re^-se rv i ct» teachc^rs agreed or 



strongly agreed throughout their program. 'T'he Michigan pre-sorvico teachers 
disagreed or strongly disagreed at the beginning of LhcMr programs and 
changed to strong agreement or agreement at the end, but with ,\ large 
group that still disagreed or strongly disagreed. The New York and Washington 
pre-service teachers showed a balanced response throughout their programs. 

The pre-service teachers at all institutions strongly agreed or agreed 
throughout their programs to a) item twenty- two about infusing multicutural 
or cross-cultural material into their teaching, to b) item twenty- three 
about designing instructional approaches to meet the needs of students 
from ethnically diverse backgrounds, to c) item twenty -four about explaining 
words such as rarisni, sexism, ethnicity, multicultural, mu 1 1 i 1 i ngl^^ 1 , and 
to d) itc»m twentv-five about understanding a teachers role in society 
concerning divi^rsity and divt»rsity issues. 

Responses to item twenty-six about teaching in an area where English wns 
not the primary language were mixed. The Alabama pre-service teachers 
showed disgareement or strong disagreement at the beginning, as did the 
Michigan pre-service teachers. At the c»nd of their programs, however, 
the Alabama pre-service teachers indicated strong agreement or agreement 
while the Michigan preservice teachers were balanced across response options. 
The New York pre-service teachers showed a balanced response throughout 
their program. The Washington pre-service teachers showed a balanced 
response until student teaching where most strongly agreed or agreed. There 
was still la rge group , though who di sag reed or st rongl y disagreed. 

Pre-service tc»achers at all institutions showed strong agreemiMil er agreement 
to i\) item twent v-si'V(»n about pnM erring to r(»arh in a sehoc^l f i ng 
similar to that in wliich lliev grrw up, to b) Item twenty-eight wliieh saiti 
that the cultural diversity oi the United States is one ot its strengt.iis, 
and lo c) item twenty-nint» about their ability to teach from a multicultural 



porspoct ive • 
Conclusion 

The authors set out to provide some answers about whether pre-service 
teachers understand classroom issues related to exceptional needs and 
cultural diversity. The pre--scrvlce teachers at the institutions represented 
seem to indicate that they basically understand the issues. Also, there 
is not much change in responses when looking at the beginning or end of 
programs. Any differences in responses generally occur in the middle 
portions of programs. 

A reminder is that this Information comes From five Institutions. The 
institutions do represent five regions of the country, but the pre-service 
tearhers at these institutions may not necessarily be representative ot 
all pre-service teachers in either their states or regions. Also, the 
surveys have been completed by pre-service teachers who are predominantly 
( 79.457o) white /non-Hispanic . 
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T'^^W^ /. Survey Responses for Exceptional Needs^-Alabama Preservice Teachers 

I 0-1 (n- 12) I 2-3 (n- 19) I 4+ (n.47) \ Student Teaching 

Survey Items \ I ^ ' j (n«94) 

I SA I A I D I SD j SA 1 A I D I SD I SA 1 A 1 D i SD I SA j A 1 D 1 SD 

1. Students with learning disabilities (LD) tr:kc I j i j j : i 1 ill 
more time than their non-lcarnmg disabled :5i7j-! • ilOjgili. illinl}! 161^31^4^- 
peers to master a specific skill. ! j j i j 1 I • i ! i j \ l \ \ 

2. Students who are gifted tend to be easier to 1 ! j j j j i i 1 I j j j I 1 1 
work with than students who are not gifted. \ ^ \ ^ \ ^ \ ' j : ^ j 9 i 1 j 3 | 8 j 14 j 2 j 14 | 33 | 35 | 9 

3. Sttidents with emotional impairments (EI) j j j j j i j : \ III I ! 1 I 
required more attention and support from j ! j j j j j i I III j III 
the teacher than non-emotionally impaired I j ^ j * I ' I ^ I ' ^ * \ ^ P'* M 1 * j 36 | 51 j 6 j - 
students. i j j i i ! i i | i j i j 111 

4. Students with EI should be mcluded in i ! i i i ! ! i i i i i i : 1 1 
regular classrooms for the lull day. p j H M ^ | M M M M MM M P** MM ^ 

5. Students who are gifted should be lillowed i i 1 j i i i j i i ! i \ ! i I 

to decide what they will loam in school. j * j - j 9 I 2 j 1 j 5 j 7 i 4 | 2 p p7 j 4 j 8 j 20 | 46 j 14 

6. I think I understand PL94'-142. j 2 j 4 j 4 i 2 j 4 19 13 12 1 8 1 13 1 fi 1 1 43 ^ 45 i 3 1 ^ 

7. I can explain the components ol .in • ! ! i \ \ \ - i i • i 1 i i 1 
Individualized Educational Plan (lEP). j 2 j 4 j 5 j 1 | 3 | 8 j 5 | 2 | 6 j 14 | f> j 6 : 28 j f,0 j 2 j 2 

8. I believe special neet (EI, LD) students j 1 i • ! i i 1 \ \ \ \ \ \ \ 
should be evaluated differently than regular i 2 j 9 j 1 j • j 4 j 10 j 3 j - 1 6 1 19 1 2 i 1 27 1 54 1 8 i 2 
students. i : j j i i i i j III j j j : 

9. I know what an lEP is. j 3 j 3 j j 2 j 6 j 9 i 3 j 1 1 9 1 15 j . j . | 43 j 47 j i j 2 

10. I feel comfortable developing an appropriate j : i j i i i i \ j i i j j j j 
classroom management plan for special needs j - i3i7i 2 j 4 jsiti - I4 il4l7i 1 i23i54illi4 
(EI. LD) students. j j 1 i \ \ \ \ j ill 1 1 j j 

11. I believe that I could deal with outside 1 : j 1 \ ill j j i 1 ! ! ! i 
influences that affect the implementation of \ - 1515:2 :2 : 10 14:2 13 I 17 15^ - ^''3^ 55 - 9^3 
PL94-142. j j i j i III j ill i j J ^ 

12. I am not comfortable with the idea of j i j j ^ : 1 1 i i i j ^ i ^ i 
having special needs (EI, LD) students in my j I | 2 j 8 j 1 1 3 j 3 I 10 1 2 I 3 1 8 1 14 i 2 1 12 I 27 1 39 i 12 
classroom. : i I : I i : ! j i i : : i i ^ " 



13. I believe my teacher preparation program j j j i i | i i 

lias provided nic with sufficient experiences I ♦ i I 1 j i j i j 111 I j j i 

for working with young people with special j 1 M ^ | ^ | ^ 1 j 8 j 2 j 3 j 17 j 6 j 1 j 38 j 35 j 12 | 



needs. 



14. I can adopt commercial materi;ils to meet .... . . , ... . ... 

the needs of speci;il students. I M M M " M M M M " 1 M M " M 

If). I can create instructional plans which meet {ill • 11; j III i 111- 

the developmental and individual needs of j - j 8 i 4 j • j 4 I 9 j 5 ! . I 4 I 20 i 2 1 - i ^6 1 42 1 5 1 1 



special students. 
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Table 2. Survey Responses for Exceptional Needs— Michigan Preservice Teachers 



Siirvcy Items 


0-1 (n».44) 


2-3 (n- 10) 


4+ (n-43) 


Student Teaching 
(n-66) 




C A 

on. 


A 

A. 


u 




C A 


A 


U 


bU 


SA 


A 


D 


SD 


SA 


A 


D 


SD 


1. Students with learning disabilities (LD) take 
more time than their non-learning disabled 
peers to master a specific skill. 


14 


U 


3 




4 


4 


2 




20 


20 


3 




20 


32 


16 


2 


1 Students who are gifted tend to be easier to 
work with than students who are not gifted. 


2 


8 


30 


3 


- 


1 


6 


3 


1 


!5 


25 


1 




14 


4t 


10 


5. Students with emotional impairments (Ep 
required more attentioti {itul support from 
uie leacucr man iion-cntotiotiaiiy nnpaireu 
studetits. 




27 


7 




2 


7 






t4 




7 




g 

7 




1 1 
1 1 


2 


f. jiiiaenis wun lA snotiRi oe mcmcieu m 
regular classrooms for the full day. 


5 


16 


17 


3 




4 


^ 






q 

7 


Z/ 


() 


1 1 


lA 


lA 




5. Students who are gifted shottld be allowed 
to ueciae wiiat they wtll Icarti m school. 


■ 


3 


30 


9 




2 


5 


3 


1 


6 


30 




1 


12 


44 


12 


b. 1 tnttiK i Utidcrstanu rLV'^-HZ. 




10 


19 


10 


1 


1 


4 


4 


3 


12 


12 


16 


17 


31 


9 


7 


7. t can cxplu the cotnponents of an 
hidividualized Educatiotial Plati (lEP). 


- 


12 


21 


8 


1 


2 


6 




3 


14 


22 


4 


12 


35 


12 


3 


8. i telieve special neecis (Et, LD) students 
should be evaluated differently thati regular 
students. 


3 


28 


10 




- 


8 


1 


1 


6 


28 


7 


- 


10 


41 


14 


- 


9. I know what an i£P is. 


4 


12 


22 


3 


1 


6 


2 




5 


19 


17 


2 


25 


31 


7 


2 


lO. 1 feel comfortable developing an appropriate 
(El, Tu) students. 


3 


20 


19 


1 


1 


4 


4 


1 


2 


1ft 


23 


2 


12 


35 


9 


4 


11.1 believe that I could deal with outside 
itifluences thut affect the impletnentation of 
rL94-142. 


1 


17 


17 


4 


1 


3 


4 


1 




14 


18 


5 


7 


36 


15 


2 


12. 1 ant not cotnfortable with the idea of 
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13. t believe niy teacher preparation program 
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needs. 
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Table J. Survey Responses for Erxeptional Needs— Montana Preservke Teachers 
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10. 1 feel comfortable developing an appropriate classroom 
management plan for special needs (EI, LD) students. 


i . i 


^5 i 


42 1 


30 


11. I nelieve that I could deal with outside inlluences that affect the 
implementation of PL94-I42. 


1 • i 


93 


20 1 


14 


12. I am not comfortable with the iilea of having special needs (EI, I.D) 
stiulents in mv classroom. 


1 13 1 


21 


46 1 


47 


n. I heheve my teacher preparation program has provided me with 
siillicient experiences for working with young people with special 
needs. 




27 


40 1 


60 


14. I can adt»pt contnu'tcial ntatetials to meet the needs of special 
stuiletns. 




16 


32 1 


79 


13. I can create instructional plans wliich meet the developmental and 
individual needs of special students. 




15 


83 j 


29 



14 



J[^^l^ Survey Responses for Exceptional Needs—New York Preservke Teachers 

0-1 (n»30) I 2-3 {n-22) ; 4+ (n«23) 



Survey Items 



I. Students with learning disabilities (LD) take 
more time than their non-learning disabled 
peers to master a specific skill. 



2. Students who are gifted tend to be easier to 
Work with than students who are not gifted. 



3. Students with emotional impairments (EI) 
required more aUention and support from 
the teacher than Uon-emotionally impaired 
students. 



4. Students with EI should be included in 
regular classrooms for the full day. 



5. Students who are gifted should be allowed 
to decide v/hat thev will learn in school. 



6. I think I understand PL94-142. 



7. I can explain the components of an 
Individualized Educational Plan (lEP). 



8. I beheve special needs (EI, LD) students 
should be evaluated differently than regular 
sttidents. 



9. I know what an IBP is. 



10. I feel comfortable developing an appropriate 
classroom management plan for special tiecds 
(EI, LD) students. 



11. I believe that I could deal with outside 
influences that affect the implementation of 
PL94-142. 



12. I ;Uii not comfortable with the idea of 

having special need.s (EI, LD) students in my 
classroom. 



13. I believe my teacher prrparation program 
has provided me with sufficient experiences 
for working with young people with special 
tieeds. 

14. 1 can adopt commercial materials to meet 
the needs of special students. 



15. I can create instrtictional plans which meet 
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Table 5. Survey Responses for Exceptional Needs^Washington Preservice Teachers 

I O-I (n«78) I 2-3 (n = 77) j 4+ (n-42) 
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Students with learning disabiUties (LD) take 
more time than their non-learning disabled 
peers to master a specific skill. 

Students who are gifted tend to be easier to 
work with thiui students who are not gifted. 

Students with emotional impairments (EI) 
required more attention and support from 
the teacher than non-emotionally impaired 
students. 

Students with EI should be included in 
regular classrooms for the full day. 

Students who are gifted should be allowed 
t: decide what they will learn in school. 

I think I understand PL94-I42. 

I can explain tlie components of an 
Individualized luhicational Plan (lEP). 

I lieliove special needs (lU, LD) studeiUs 
should he evaluated differently than reguLir 
students. 
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I feel comfortalile developing an appropriate 
classroom management plaii for special needs 
(la, I.D) students. 



11. I believe that I could deal with outside 
influences that affect the implementation of 
PL94-142. 

12. I am not comfortable with the idea of 
having special needs {EI, LD) students in my 
classroom. 

13. I believe my teacher preparation program 
has provided mc with sufficient experiences 
for working with young people with special 
needs. 

14. I ( an adopt conunercial materials to meet 
the neetls of special students. 

*5. I can create ittstructional platis which meet 
thr devoloptuctital and itidividtjal needs of 
special studetits. 
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—f^..^— Divemty--Alabama Preservice Teachers 

I 0-1 (n- 12) I 2-3(n«t9) | 4+ (n«47) 

1 SA j A j D I SD I SA i A i D i SD I SA I A j D j SD i SA I A 1 D T SD 



Suivey Items 



16. I can describe how a family's culture may 
influence a niulticulturiU student's attitudes 
about school. 

17. I can explain ways in which parents from 
niuhicultural backgrounds can be 
encouraged to participate in the educational 
process. 

18. I would feel comfortable teaching in a 
setting which is culturally and/or ethnically 
different than mine. 

19. I believe niy teacher preparation program 
has provided me with sufficient experiences 
for working with culturally and ethnically 
diverse populations. 

20. I can detect biases (both gender .uid race) in 
educational materials. 

21.1 believe that the most appropriate way to 
describe the /Vmerican society is as a mehing 
pot. 

22. I understand what i need to do to infuse 
niuhicultural ami/or cross-cultural material 
mtc my teaching. 

23. I can design instmctional approaches to meet 
the needs of students from ethnically diverse 
backgrounds. 

24. I can explain words such as racism, sexism, 
ethnicity, multiculturjil, muhilingual. 

25. I believe that I understand a teacher's role Ln 
our society concerning diversity and 
diversity issues. 

26. 1 would feel comfortable teaching in schools 
or regions where English was not the 
primary language spoken in the home. 

27. I would prefer teaching in K-12 schools 
similar to those in which 1 grew up. 

28. The cuhural diversity of the United States is 
one of its strengths. 
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Table Z Survey Responses for Cultural Diversity— Michigan Preservice Teachers 
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21. I believe that the most appropriate way to 
describe the American society is as a melting 
pot. 


\ 3 

1 


\ 1 
•1 j 


16 1 

1 


1 


j 1 

1 


\ 2 1 
"j \ 


5 1 1 

! 


1 3 

\ 


j 11 
•j 


24 1 


5 


1 ^ 


1 28 i 17 j 9 


22. I understand what I need to do to infuse 
multiculturiU and/ or cross-cultural material 
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our society concerning diversity and 
diversity issues. 
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primary language spoken in the home. 
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la.!^!^ Responses for Cultural Diversity-^Montana Preservice Teachers 
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17. I can explain ways in which parents from multioihural backgrounds can be 
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18, I would feel comfortable teaching in a setting which is culturally and/or 
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experiences for working with culturally and ethnically diverse populations. 
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Table 9» Survey Responses for Ctiltttral Diversity^New York Preservice Teachers 



Survey Items 



16. I can describe how a family's culture may 
influence a multicultural student's attitudes 
about school. 

17. I can explain ways in which parents from 
multicukural backgrounds can be 
encouraged to participate in the educational 
process. 

18. I would feel comfortable teaching in a 
setting which is culturally and/or ethnically 
different than mine. 
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has provided me with sufficient experiences 
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J^We {a Survey Responses for Cultural Diversity-Washington Preservice Teachers 



Survey Items 
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17. I can explain ways in which parents from 
mukicultural backgrounds can be 
encouraged to participate in the educational 
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18. I would feel comfortable teaching in a 
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different than mine. 
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19. I believe my teacher preparation program 
has provided me with sufficient experiences 
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diverse populations. 
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the needs of students from ethnically diverse 
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25. I believe that I understand a teacher's role in 
our society concerning diversity and 
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26. I would feel comfortable teaching in schools 
or regions where English was not the 
primary language spoken in the home. 
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one of its strengths. 


21 


41 


14 


1 


22 


39 




13 




16 


19 


3 


1 


24 


57 


4 




29. I can teach from a muhicultural perspective. 


10 


56 


10 




U 


55 






11 


28 






23 


57 


1 





BEST COPY AVAILABLE 



Table IL Survey Responses for Exceptional Needs for All States— None or One Methods Course 
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3. Students with emotional impairments 
(EI) required more attention and 
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me with sufficient experiences for working with young 
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14. I can adopt commercial materials to meet the needs of 
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Table 13. Survey Responses for Exceptional Needs for All States— Four or More Methods Courses 
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T^iWe 14. Survey Responses for Exceptional Needs for All StatesStudent Teaching 
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16. I can describe how a family's culture may influence a 
multicultural student's attitudes about school. 
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17. I can explain ways in which parents from multicultural 
backgrounds can be encouraged to participate in the 
educational process. 
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Table 17. Survey Responses for Cultural Diversity for All States— Four or More Methods Courses 
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attd/or cross-cultural material into my teaching. i j " j I 1 j * j j l \ ^' \ ^ \ \ ^ \ \ ^ \ 

23. 1 can design instructional approaches to meet the n'oeds ^c^ti'i^ ^ Ai i i ^ ^ ' ^ ^ ^ ^ 
ol students from ethnically diverse backgrounds. I 1 ! 1 ' 1 " I I i j ^ i i M ' ! M ^ i * 

24. I can explain words such as racism, sexism, ethnicitv, ^ o ^ in ^ ^ ^ a ^ ^ ^ ^ ^ ^ ♦ • ^ ^ 
tuulticultural, nuilttlingual. ' I j i I ' I 1 I ' 1 " j M ' I " 1 " I ' 

2?. I believe that I understatid a teacher's role in our i i : 1 i i ! i i i i 1 1 i 1 ■ 

!■ I i> . . i 4 : 21 i 2 : - : 2 5 V : 4 ! I ! 4 : 16 ' 3 : - : 10 5 ^8 • 3 3 - 

society concerning diversity and diversity issues. : j : i j j " ' j j i • j ' i : ! i i 

26. 1 would feel comfortable teaching in schools or regions i : : I 1 j j I ! j J ^ j ^ j ^ 
where English was not the primary language spoken in i3|llilOj2i - jl4j24i^j2i5:12i4 j4 il4i2ljl 
the home. i j j j j i i : j 1 i 1 i j I I 

27. I would prefer teaciiine in R- 12 schools similar to those i i 1 i : 1 i 1 i : 1 i i i 1 ! 
in which I grew up. I M '° | M " j M I I ' I M '° I M " T I 1 ' ' 1 "* 

28. The cultural diversity of the United States is one of its 1 i i i i 1 : ! • I • i ! 1 j j 
strengths. 1 4 |18 I 4 I - I 9 |24 I 6 I I I 3 I IS I 4 : - I 16 I 19 I 3 I 1 

29. 1 can teach froUi a multiculturaj perspective. j 6 ; 20 j - j - j 4 j 33 j 3 j 1 | 5 j 16 j 2 j - j 11 i 28 : 2 i 
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17 



18. 



19. 



20. 



21 



22. 



23. 



24. 



25 



26. 



27. 



28. 



I can describe how a faniilv*s cuhurc may influence a 
multicultural student's attitudes about school. 

1 can explain ways in which parents from multicultural 
backgrounds can be eticouraged to participate in the 
educational process. 

I would feel comfortable teaching in a setting which is 
culturally and/or ethnically different than mine. 

I believe my teacher preparation program has provided 
nie with sufficient experiences for working with 
culturally and ethnically diverse populations. 

I can detect biases (both gender ;uid race) in educational 
materials. 

I beheve that the most appropriate way to describe the 
American society is as a niehing pot. 

I understand what I need to do to infuse multicultural 
and/or cross-cuhural material into my teaching. 

I can desigti instructiotial approaches to meet the needs 
of students from ethnically diverse backgrounds. 

I can explain words such as racism, sexism, ethnicity, 
tnulticultund, multilingual. 

I believe that I understand a teacher s role in our 
society concerning diversity and diversity issues. 

I would feel comfortable teaching in schools or regiotis 
where English was tiot the primary language spoken in 
the home. 

I would prefer teaching in K-12 schools similar to those 
iti which I grew- up. 

The cuhural diversity of the United States is otie of its 
strengths. 



29. I can teacli from a multicultural perspective 
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A Survey oT Exceptional Needs and Cullunil Diversity 

Bacltground luronnation 



Ptgasc complete the followi ng as each nnnltnc tn 



jyou: 



College/University standing: 

Frcsliman ; Sopbotnorc ; Junior ; Senior 



Other 



Teaching level: K-S ; 7-12 ; K.12 ; Other 

Major(s): 

Minor(s): 



Methods courses completed, including a current methods course if appropriate (check one only): 

^> ; 2-3 ; 4. ; 

Am currently student teaching: Yes No 

Stite: 



Rice/Ethnicity: 

Plsaie respond to the foUowlng items hy r8»-ii ng SA. A. P. nr sn 
SA-Slrodgly Agree; A-Agrce; D-Dlsagree; SD-Stmngly Disagree 
A. Exceptional Needs 

1. Students with learning disabilities (LD) take more time than their 
non-Iearmng disabled peers to mister a specific skiU 

2. Shidenta who are gifted tend to be easier to work with than students 
who are not gifted. 

3. Students with emotional impairmenw (EI) require more attention 
Md support from the teacher than noa-emodonally impaired students 
Students w,th EI should be included in regular classrooms for the 
luil day. 

students who are gifted should be allowed to decide what they wiU 
learn in school. ' 
6. I think 1 understand PL94- 142. 

^' L"" ^ components of an Individualized EducaUonal 

Plan (IEP). 

8. 1 bcUeve special needs (EI, LD) students should be evaluated 
differently than regular students. 

9. I know what an IEP is. 

10. 1 feel comfortable developing an appropriate classroom managetnent 
plan for special needs (EI, LD) students. 

1 1. I bcUeve that 1 could deal with outside Influences that affect 
the Implcmentatloa of PL94- 142. 

12. ! am not cotnfoftobic with the Idea of having special needs 
(EI, LD) students in my cl/,4s«uom. 
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(PleaM continue on the revenie side) 

30 



14. 
15. 



2 

Idficlm P'ei^ration program has provided mc with 

B. Cultural Diversity 

I can explMfl wa)^ in which p«cnts from muiticuituraJ backgrounds 

and/or ethnically different than mine. ^uiurauy 
tehcve my teacher preparaUon program has provided me with 

ISetv '"'^P'^'" '^"^ ^ Ameri^ 

society ts as a melting pot «*wuj 

isrrait:e:i.^^^^^^ — 
et^^uTrrTiL-cS 

LSSlat ^'^"'y- ""'^cultural. 

I w«dd fed comforuble teaching in schools or regic« where 
uSSd ^ref^ ^^^^ "^^^^ " ^ 

I^'tl'^ff.'''''' *r '""^ ^ ^« of ''•lengths. 

I can teach from a mulucultural perspective. 

I- program, (it, to your knowledge, none were taught write "none.") 



16. 
17. 
18. 
19. 



20, 
21. 
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